Key indicators for Well-being Index
Optimism
Happiness
Self-Esteem
Absence of Sadness
General Health
Assets in Asset Index

ASSETS, WELL-BEING & RESILIENCE
The MDI results help us better understand well-being and the individual
assets that foster healthy development in all the environments where
children spend their time. There are also two summary measures in
the MDI that provide an overall picture of how children perceive their
lives: The MDI Well-being Index shows how well children are thriving,
and the MDI Assets Index highlights the quantity and quality of positive
resources and influences present in their lives. Using these results as a
signpost for action, we can impact children’s well-being by helping them
build their social and emotional skills and enriching their assets.

Adult Relationships
Peer Relationships
Nutrition & Sleep
After-school Activities

research
GENERAL RESEARCH ON ASSETS, WELL-BEING,
AND RESILIENCE
What are Assets?
Assets are resources present in children’s lives, such as
supportive relationships and enriching activities. A key
aspect of assets is that they are actionable – that is, assets
are malleable and can be improved by outside forces in
children’s contexts. Using a strength-based approach, the
MDI Assets Index measures key assets that help promote
children’s positive development and well-being. The
four assets measured by the MDI Assets Index are Adult
Relationships, Peer Relationships, Nutrition and Sleep, and
After-School Activities. These assets were carefully chosen
based on research that shows they promote well-being
(Schonert-Reichl et al. 2013). Developing these assets has
the potential to affect great change in children’s lives.
A Link Between Assets and Well-Being:

What is Resilience?
People sometimes refer to resilience as “beating the odds;”
resilience means experiencing well-being and healthy
development even in the face of great stress and challenges
(Masten, 2018). Resilience involves many interactions,
including individual characteristics, histories of children,
and their environmental supports and experiences (Masten
& Barnes, 2018). This means that resilience is unique to
each child and context. The more assets a child has, the
more likely they are to experience resilience (Twum-Antwi
et al., 2020). A child’s resilience is constantly changing
and developing based on the individual context each
child experiences (Ungar, 2019). That is, resilience is a
bidirectional, individual-context relational process in which
children’s individual characteristics, such as temperament,
motivation, and cognition interact with the social context
(for example, families, schools, and neighborhoods).
Together, these influence a child’s development (Theokas &
Lerner, 2006).

One of the key findings from research on the MDI,
consistent across all participating jurisdictions, is that
children’s self-reported well-being is related to the number
of assets they perceive as being present in their lives. As
the number of assets increases, a greater proportion of
children report higher well-being (Gadermann et al., 2016;
Guhn et al., 2012).
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AT HOME

AT SCHOOL

• Ask your child about the
relationships in their life that
contribute to their well-being.
Actively listen to them as they
share their experiences. Help them
identify people they can reach out
to if they need more support at
school or in other areas of their life
(Gaderman et al., 2016; Magee et
al., 2019).

• Provide students with lessons or units that focus on
identifying assets and developing well-being and resilience.
Guiding questions for lessons may include:

• Take time to engage in activities
that support your own well-being.
When you experience wellbeing, it supports well-being and
resilience in your child. (TwumAntwi et al., 2020)
• Provide guidance, opportunity,
and encouragement for your child
to develop skills for initiating and
maintaining healthy relationships
with peers and other adults in
their lives, such as self-awareness,
empathy, kindness, and
assertiveness (Divecha & Brackett.
2019).
• Help your family members
develop a “growth mindset.”
People with a growth mindset see
challenges as an opportunity to
grow and cultivate new strengths,
which is related to their well-being
(Zeng et al., 2016). Helping your
children recognize and utilize their
strengths is also linked to wellbeing (Waters et al., 2019).

- How do we know when we are doing well?
- How can we support each other, and who can we turn to
when we need support?
- How do I take care of my body? How does it make me
feel?
- What are my hobbies and passions?
- What can I do when things get difficult? How can I
overcome challenges?
• Insights learned from discussing these questions with
students can increase awareness of where children
may need additional support. Such support may include
providing additional lessons on a specific topic, connecting
with the caregiver of a child who needs additional support,
or putting caregivers in touch with professional services to
help provide the needed assets in a child’s life.

IN COMMUNITY
• Engage youth and their families in the development of services that are
responsive to their needs. Provide autonomy for youth to have an active voice
in decision-making about what services are meaningful and relevant for them
(Ungar, 2019).
• Offer training in multicultural competence for program leaders. Programs that
are culturally sensitive and provide a sense of belonging contribute to wellbeing in youth (Smith et al., 2017).
• Provide skill-building opportunities for youth to reach their goals. Perhaps with
inclusive structures and individualized instruction (Arbour-Nicitopoulous et
al., 2018).
• Evaluate whether supports across schools, communities, and home
complement each other. Community organizations and agencies can work
collectively towards a shared vision to best support youth and their service
providers to thrive (Twum-Antwi et al., 2020).

For more resources and ideas on how to use MDI data to catalyze action, visit discovermdi.ca.
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